COMPLETING THE REVISED TEACHER INTERVIEW:  GUIDELINES AND FORMS

In the revised teacher interview, the teacher must provide documentation for several of his/her responses to interview questions.  On the following pages are guidelines and forms that may be used to supply needed documentation.  It is not necessary that the teacher use these specific forms, but since written documentation must be provided, these forms may be the simplest way to meet the requirement.  If the teacher does not use these forms, documentation of some other kind that clearly shows the processes and/or outcomes under discussion must be provided.

NOTE:  The exception to the above statement is the choice of the written interview option for question sets 4 and 5.  If that option is selected, Forms D, E, F, and G should be used.

The guidelines and forms provided herein are organized by interview question set to make it as easy as possible for both the teacher and evaluator to address interview requirements.  The reader will notice that some question sets require several pieces or types of documentation in accordance with the sub-parts of that particular question set.

Question Set 1 (Conducted as part of the Pre-Observation Conference)

Guidelines

1) Parts b, c, and d of the question set require some form of documentation.

2) Part b requires presentation of unit goals and objectives and identification of the specific unit objectives to be addressed in the lesson that will be observed.  It is assumed that this lesson is one of several that compose a unit of instruction.  See “Form A:  Unit Content, Goals and Objectives”.

3) A unit is defined as a body of instruction; i.e., several lessons that focus on the same topic or content.  For example, one might teach a unit on Hamlet or a unit on multiplication of two-digit numbers.  A unit may require several days of instruction or several weeks of instruction.  The topic/content determines unit length.

4) A goal is defined as a statement of intent that is timeless and not measurable.  Goals are broad.

5) An objective is a statement of desired student outcome after instruction, e.g., “The student will be able to ___ ___ ___.”  Accomplishment of objectives can be measured/assessed.  Objectives define goals.

6) “State standards” in Question Set 1c refers to Alabama’s student content standards for the subject(s) and grade level(s) which the unit and lesson address.  The teacher should be able to show exactly which standard(s) or parts of a standard are being addressed.

7) A teacher is expected to address classroom conditions and individual differences in students when planning and implementing instruction.  In Part d, the teacher is expected to identify the types of individual differences that exist in this particular class and explain how at least some of these differences are being addressed in the lesson to be observed and the unit as a whole.  “Form B:  Teaching Context Description” can be used to identify areas of individual differences that exist in most classrooms and other conditions to which you have adjusted instruction.

Question Set 2 (Conducted as part of the Pre-Observation Conference)

No specific documentation is required for this question set.  Therefore, there are no suggested forms for use.  However, the teacher needs to clearly respond to all four parts of the question set.  Use of notes and supportive material are certainly permissible. 
Question Set 3 (Conducted as part of the Pre-Observation Conference)

1) Part “a” of Question Set 3 requires identification of resources, materials, and technology that will be used in the lesson being observed and the remainder of the unit of instruction of which this lesson is a part.  Form C is provided for the teacher’s use.

Question Set 4 (Post-Unit Interview)

1) Parts “a” and “d” of Question Set 4 require documentation.  Form D has been provided for this purpose, however, the teacher will benefit from completing and using its contents to respond to all parts of the question set.

2) An assessment plan should be developed prior to implementation of a unit of instruction.  Elements of a good assessment plan include some form of pre-assessment, formal and informal assessments throughout the unit, and a post-assessment at the end of the unit to identify student learning gains from instruction.

3) Form D is provided as a means of explaining the teacher’s assessment plan for the completed unit.

4) Not all assessments are or should be paper-pencil tests.  That is why the term assessments “rather than “tests” is used.  The term “pre-assessment” means pre-instructional measurement to determine how much students already know in regard to the knowledge and results that are going to be taught.  The results of the pre-assessment are the foundation for determining how much students learned from instruction when the end-of-unit assessment (post-assessment) is administered.  However pre-assessment data and post-assessment data must be available in a form that allows the teacher to determine students’ learning gains and accomplishment of objectives.  (See the several pages of explanation of assessment planning and analysis that accompany Form E.)
5) Item 6 on Form D is provided for explaining and showing how records of student performance are developed and maintained (Part d of interview Question Set 4).  Examples (copies) from student performance record keeping should be attached as documentation.
Question Set 5 (Post-Unit Interview)

1) Only Part b of Question Set 5 requires documentation. Forms E and F are used to provide this documentation.  Several pages of examples of assessment planning and analysis are also provided.

2) Parts c, d, and e of the question set do not require documentation, but Form G is provided as an aid in responding to these questions.

The Written Interview Option for Question Sets 4 and 5

1)
If the written interview option is used for Question Sets 4 and 5, Forms D, E, F, and G are to be completed with accompanying items as indicated on those forms and additional information as outlined below

Question Set 4

 2)
Answers with attachments to items 1-3 on Form D provide the teacher’s assessment plan.  No additional information is needed.
 3)
Item 4 on Form D responds to question 4b.  No additional information is needed.

 4)
Item 5 on Form D responds to question 4c.  No additional information is needed.
 5)
Item 6 on Form D responds to question 4d.  The teacher should also attach documentation or examples from his/her records in response to question 4d.  

Question Set 5
 6)
The teacher will need to provide explanation to respond to question 5a.  He/she may also draw upon the information in Forms E and F in the explanation, if pertinent.

 7)
The teacher should use Forms E and F to respond to question 5b.  The explanatory pages preceding these forms should help both the teacher and evaluator in presentation and interpretation of data.


NOTE:  If the teacher’s unit of instruction focuses on more than two objectives, Form E (Objectives columns and Gain columns) should be expanded to include all unit objectives.

 8)
The teacher’s response to item 2 on Form G will provide the explanation needed for question 5c.

 9)
The teacher’s response to item 3 on Form G will provide the explanation needed for question 5d.

10)
The teacher’s response to item 1 on Form G will provide the explanation necessary for question 5e
DOCUMENTATION FORMS
ALABAMA TEACHER INTERVIEW DOCUMENTATION

FORM A:  UNIT CONTENT, GOALS, AND OBJECTIVES

QUESTION SET 1

Teacher Name: _______________________________________ School Year: _______________
1.
Subject Area(s):
___________________________________________

2.
Topic/Body of Knowledge/Skills/Content:

3.
Length of Unit (Number of days/class periods): ___________

4. Unit Learning Goal(s) and Objectives to be Accomplished by Students (Display goals with related objectives under them.):

5.
Objectives from the above list that are the focus of lesson to be observed:

6.
Rationale for Unit Goals and Objectives (How are they related to state standards or curriculum guides where standards do not exist?  Be specific.):

7.
Adjustments made because of class/classroom conditions and individual differences among students in the class:

ALABAMA TEACHER INTERVIEW DOCUMENTATION
FORM B:  TEACHING CONTEXT DESCRIPTION

QUESTION SET 1

Teacher Name: ___________________________


School Year: ________ 

Unit Topic/Content:_______________________________________________________________

I.
Class/Classroom Information


Grade levels in class (list all that apply)


______________


Ages in class (list all that apply)



______________


Number of students enrolled in class


______________


Number of students typically present


______________


Time available each day to teach all students (in this class)_____________


Resources (equipment and supplies) available for this class (mark one):

Well equipped and supplied

________

Adequately equipped and supplied
________

Poorly equipped and supplied

________


Teaching interruptions in this class (mark one):





Few
(0-1)



________

Some
(2-3)



________

Many
(4 or more)


________


Help available to you (mark all that apply):





Instructional assistant(s)


________

Parent volunteers


________

Peer (student) tutors


________

Resource teachers


________

Other




________

II.
Individual Differences


Number of ESL students in class



________


Number of students in class on IEPs



________


Number of mainstreamed students in class


________

Number of students in pull-out or supplementary programs:





Title I




________

Gifted




________

Other




________

Patterns of achievement (number of students typically at each level):





Low




________





Average



________





High




________

Range of diversity by category (indicate little, some, or much):





Ages




________





Languages



________





Achievement/Developmental Levels
________





Cultures



________

Student learning styles in class by category (indicate 0, few, or many):

Note:
Where a student appears to have more than one style, count him/her

in all appropriate categories.





Print




________





Aural




________





Interactive



________





Visual




________





Haptic




________





Kinesthetic



________





Olfactory



________





_______



________





_______



________

III.
Class/classroom conditions, if any, that have caused you to adjust instruction in some way:

IV.
Adjustments/accommodations made in this unit for at least some of the individual differences identified above:
ALABAMA TEACHER INTERVIEW DOCUMENTATION

FORM C:  MATERIALS AND RESOURCES
QUESTION SET 3
Teacher Name: _______________________________________  School Year: ______________

Unit Topic/Content:______________________________________________________________

1. Materials and Resources Used In This Unit:

2. Technology or Products of Technology Used In This Unit:

3. Materials, Resources, Technology, Products of Technology (from lists above) Used in This Lesson:

ALABAMA TEACHER INTERVIEW DOCUMENTATION

,FORM D:  ASSESSMENT PLAN 

QUESTION SET 4
Teacher Name: ____________________________________  School Year: _____________

Unit Topic/Content: _________________________________________________________

1. Describe your pre-assessment method(s) (determination of student knowledge and skills prior to instruction).  If you used a pre-test, attach a copy of the test.  If you used an activity or assignment, attach a copy of directions given students.  Note:  Pre-assessment means pre-instruction measurement of the student’s knowledge and skills that will be taught.
2. Describe your post-assessment method(s); i.e., how you determined student knowledge and skills after instruction.  If you used a post-test, attach a copy to this form.  If you used an activity or assignment, attach a copy of directions given students.

3. Describe what else you did during the course of the unit to informally and formally assess student understanding and progress.

Teacher Name: ________________________________

FORM D:  ASSESSMENT PLAN, QUESTION SET 4 (cont.)

4. How do you know that your unit objectives, pre-assessment, instruction, and post-assessment were aligned (consistent with each other)?

5.
How do you involve students in their self-assessment?
6.
Explain how you maintain records of student performance.  Attach an example of this record keeping.

ALABAMA TEACHER INTERVIEW DOCUMENTATION

DIRECTIONS FOR USING FORM E:  ANALYSIS OF ASSESSMENT RESULTS

After you have taught the unit and administered the post-assessment, your next task is to analyze the assessment results.  Use Form E to complete the analyses described below.  


Column 1.
Record each student’s name or identifier

Column 2.
Record each student’s pre-assessment results (pre-instructional measurement of knowledge/skills to be taught.)
Column 3.
Record each student’s post-assessment results

Column 4-5.
Record each student’s performance in regard to the accomplishment/mastery of each objective.  (More columns can be added.)

Column 6-7.
Record the amount of gain from pre- to post-assessment for each objective.  (More columns can be added.)

Remember that in recording gains, a student may demonstrate gain (e.g., pre-assessment score of 22, post-assessment score of 84 = gain of + 62 points) or regression (e.g., pre-assessment score of 48, post- assessment score of 40 = gain of -8 points.)

There is no requirement that pre- and post-assessments are paper-pencil tests.  However, you must have a way of determining gains in knowledge and skills.  You will need to know precisely what behaviors/practices/elements you are assessing when you use a project or activity as the means of pre- and post-assessment.  Consider the examples below and on the next few pages.  The first example is a situation in which the pre- and post-assessments were essays.  The second example is a situation in which the pre- and post-assessments were oral reading activities.  The third example is a high school science activity.  The narratives described in the examples are for your understanding of what these teachers did.  You do not have to supply narratives, just the actual results.  The narratives provided may not be written the same way that teachers actually wrote them.  The narratives are provided only to help you understand the teachers’ thinking.

Example 1:  Elementary teacher whose unit was in writing 

· The teacher had several objectives/learning outcomes regarding student writing.  One of them was that the student is able to produce an essay on demand that will contain no more than three errors in punctuation.  Naturally, she taught students about punctuation as one part of her unit.  

· As pre- and post-assessments, the teacher gave students topics on which to write and 25 minutes to produce their essays

· When the teacher analyzed the post-unit essays for punctuation errors (one of the objectives), she found the following as reported on Form E:

Student

Pre-Assessment

Post-assessment


Gain

Joel Banks
      11 errors

     5 errors


+6

Cathy Watson
        4 errors

     2 errors


+2

Lance Carter
        7 errors

     3 errors


+4

Myrna Matson
        9 errors

   10 errors


 -1

Maxwell Smart
        0 errors

     0 errors


   0

Note: In this example, three students demonstrated gain, one of them regressed, and one demonstrated no gain because both pre- and post-scores were perfect.  In Maxwell Smart’s case, zero gain is expected; it would be a problem if there were regression.  However, the teacher probably should have adjusted the unit, or at least this objective for Maxwell-based on his pre-assessment scores.

Example 2:  Elementary teacher whose unit was in reading

· The teacher had three objectives/learning outcomes for this unit in reading.  One of them was that students would be able to read aloud a page of material with no mispronunciations of words and no hesitations as they attacked words.  He had students practice word attack and reading aloud throughout the instruction.  

· As pre-and post-assessments, the teacher had each student read passages of comparable length and difficulty, and he recorded notes for each performance.  The passages used were different for each student and different in the pre-and post-assessments, but he chose them carefully to reflect appropriate and comparable length and difficulty.  The passages he assigned high achieving students were more difficult (contained more difficult words) than those assigned to low achievers, (an accommodation of individual differences).

· When the teacher analyzed the results of the oral reading activities (pre-and post-assessments), this is what he found (information below found in Form E):

Student

Pre-Assessment

Post-Assessment

Gain
Student 1

3 mispronunciations;
1 mispronunciation;

+2




Hesitated 6 times
2 hesitations


+4

Student 2

2 mispronunciations;
0 mispronunciations

+2




3 hesitations

0 hesitations


+3

Student 3

2 mispronunciations;
0 mispronunciations

+2




3 hesitations

1 hesitation


+2

(Other students follow.)

Example 3:
High school science teacher whose unit focused on application of scientific method in a laboratory setting.

· One of the teacher’s two objectives for this unit was that students would demonstrate understanding of the scientific method by applying all five steps in solving a problem she gave them in the physics laboratory.  During the instruction (the unit), the class discussed the scientific method and applied it to situations (cases) described on paper.  They also applied it together in a demonstration experiment the teacher conducted with student assistance in front of the class.  

· The teacher’s pre- and post-assessments were laboratory projects (experiments) which students conducted in teams of two.  They then had to write up their work.  The teacher made observational notes while they conducted the lab work and scored the inclusion of all steps of the scientific method in their write-ups.  The results were (information found in Form E):

Students

Pre-Assessment

Post-Assessment

Gains
M. Smith

3 steps observed;
All steps observed;

+3

C. Watson

4 steps in write-up
all steps in write-up

+1

C. Corby

2 steps observed;
4 steps observed;

+2

J. Jackson

Write-up unclear
4 steps in write-up

+4

A. Wortson

4 steps observed;
All steps observed;

+1

B. Jenkins

3 steps in write-up
all steps in write-up

+2

(Other students follow.)

In the next columns on Form E, you are to determine whether or not each student met each of your objectives.  Place an X in either the “yes” or “no” column for each of the objectives you identified for this unit.  (You have that information in the materials you provided the evaluator in response to question set 1.)  The form contains space to record results for two objectives.  You can add columns for more objectives, if you have more objectives for your unit.

To make these judgments, you must use the criteria you established in your objectives, or you will have to establish standards of acceptable performance on each objective and apply them to each student when you do your analysis.  Let’s use the three teachers in the previous examples again:

Example 1:  Elementary teacher, unit in writing

This teacher’s objective stated that at the conclusion of instruction students would produce an essay that contained no more than three errors in punctuation (the standard for judging performance).  A review of the data recorded on Form E (gain data) shows that two of four students (Cathy Watson and Lance Carter) actually accomplished the objectives.  Joel Banks made significant gain, but he did not meet the objective.  Myrna Matson actually regressed.  In one of the objectives columns on Form E, the teacher should have marked “yes” for Cathy and Lance, “no” for Joel and Myrna.  If the teacher is aware of special conditions or something to be considered in Joel and Myrna’s situations, she should explain these considerations in the space provided for comments.

Example 2:  Elementary teacher, unit in reading

This teacher’s objective included both mispronunciations and hesitations.  He anticipated no mispronunciations or hesitations in the post-assessment (the standard for judging performance).  As he reviews the pre- and post-assessment data that he has entered on Form E, he finds that the three students included here have made gains under his instruction.  One student (Student 2) met the objective, and another (Student 3) was very close, probably close enough to judge that he met the objective.  Student 1 did not meet the objective.

Example 3:  High school science teacher with objective targeting scientific method
This teacher’s objective required that students employ all five steps of the scientific method in completing a laboratory project (the standard for judging performance).  In the post-assessment, all student teams portrayed here demonstrated gains, and two of the three teams met the objective both in the teacher’s observation and in their written summaries of their work.  The third team seems not to have understanding (as demonstrated in the laboratory) of one step in the process.  The objectives and gains columns of Form E would be completed accordingly.

Your school system expects and you should expect that a majority of your students (for more than 50 percent) will meet the objectives you establish.  If they don’t, there is something wrong with the objectives, the assessments, or your instruction.  However, it is unlikely that all students will meet all objectives.  Evaluators will expect to see accomplishment of objectives by many students, substantial gains by most (more than 80%) students, and plausible explanations of situations in which some students don’t make major gains; e.g., extended absence, medical problem, severe family trauma.
Copies of Forms E and F follow on the next three pages.

ALABAMA TEACHER INTERVIEW DOCUMENTATION

FORM E:  ANALYSIS OF ASSESSMENT RESULTS

QUESTION SET 5
	Students
	Pre-Assessment
	Post-Assessment
	Objectives
	Gain (+ pr -)

	
	
	
	1
	2
	

	
	
	
	Yes
	No
	Yes
	  No
	      Obj.1
	Obj. 2

	1.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	2.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	3.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	4.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	5.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	6.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	7.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	8.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	9.  ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	10. __________________
	__________________________
	__________________________
	
	
	
	
	
	

	11. ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	12. ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	13. ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	14. ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	15. ___________________
	__________________________
	__________________________
	
	
	
	
	
	


FORM E:  ANALYSIS OF ASSESSMENT RESULTS (cont.)

	Students
	Pre-Assessment
	Post-Assessment
	Objectives
	Gain (+ pr -)

	
	
	
	1
	2
	

	16. __________________
	__________________________
	__________________________
	
	
	
	
	
	

	17. __________________
	__________________________
	__________________________
	
	
	
	
	
	

	18. __________________
	__________________________
	__________________________
	
	
	
	
	
	

	19. __________________
	__________________________
	__________________________
	
	
	
	
	
	

	20 ___________________
	__________________________
	__________________________
	
	
	
	
	
	

	21. __________________
	__________________________
	__________________________
	
	
	
	
	
	

	22.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	23.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	24.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	25.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	26.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	27.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	28.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	29.  __________________
	__________________________
	__________________________
	
	
	
	
	
	

	30.  __________________
	__________________________
	__________________________
	
	
	
	
	
	


ALABAMA TEACHER INTERVIEW DOCUMENTATION

FORM F:  RESULTS OF INSTRUCTION

QUESTION SET 5
1. How many students accomplished all of the objectives you established for this body of instruction?  How many students and which ones did not meet all objectives?

2. Did all of the students who did not meet all objectives demonstrate substantive gains in knowledge and skills defined in the objectives?  Were there students who demonstrated very little gain or negative gain (regression) from pre-assessment to post-assessment?

3. Are there circumstances/conditions that should be considered when noting the poor achievement of students who demonstrated little or no gains?

ALABAMA TEACHER INTERVIEW DOCUMENTATION

FORM G:  COMMUNICATIONS AND FOLLOW-UP

QUESTION SET 5
1. What and how did you communicate to students and parents/caregivers with regard to your objectives, instructional plans, and student learning/achievement before, during and after implementation of this unit?  (What information did you provide both groups prior to instruction, during instruction, and after the post-assessment?  How did you communicate that information?)

a. Students

b. Parents/Caregivers

2. Since the conclusion of the unit, what have you done to help students who did not accomplish the objectives improve their learning in these areas?  Be specific.
3. Based on the results you obtained and your experience with this body of instruction, what will you do differently in planning, teaching, and assessment the next time you teach this content?  Please be specific!
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